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Abstract

To master any language, the most important and effective
method is to practice it endlessly. The purpose of this
research is to investigate whether students are aware of
using mobile applications (apps) for learning English.
Furthermore, this study aims to evaluate the extent to which
students are using mobile applications for learning English.
The participants of this study were 20 students from the
English department at Sirte University. A semi-structured
questionnaire adopted from Mospan (2015) was used to
collect the data. This research used both quantitative and
qualitative research designs; the quantitative data was
analyzed manually, and content analysis was applied to the
qualitative data. The results of the study revealed that a vast
majority of participants reported that they are motivated to
use mobile applications for learning English. Participants
were also aware of autonomous learning (self-study).
However, there were some hinderances preventing students
from using mobile apps for learning English.
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Introduction

In this technological era, almost everyone has their own
handheld mobile device, and it has become very common to
connect mobiles to the internet to interact with people from
anywhere in the world. Irrespective of time and place,
people chat and exchange information with one another. The
term “mobile” stands for mobility — the ability to move
freely and easily from one place to another. Mobile learning
refers to the use of mobile devices in any branch of study.
The features of mobile technology, such as the portability
and accessibility of information, play a major role in the
enhancement of English language teaching and learning (El-
Hussein & Cronje 2010.p, 242). According to the relevant
research, Mobile-Assisted Language Learning (MALL) can
not only enhance students’ English skills, but also increase
students’ learning motivation. As a result, the rapid
development of app technologies has made these English
learning applications capable of integrating different media.
For example, it is possible to text pictures, animation, audio,
and videos to create multimedia instructional material, as
well as prompt students’ interest in studying. Application
software, known as apps, is usually downloaded from app
stores such as the App Store, Google Play, Windows Phone
Store, and BlackBerry App World. The statistical data of
mobile apps reflects the rapid progress of numerous apps
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being developed and downloaded every year by people
around the world (Minding, 2016, p, 88).

There are various English learning apps available in the app
stores, and choosing the right app can certainly be a
tiresome job (EL-Hussein & Cronje, 2010 .p, 242).

3. Theoretical Review

3.1 Integrated Mobile Applications for Language
Learning

The definition of mobile learning (M-learning) is a
debatable issue among scholars. According to Kim and
Kwon (2012 .p, 32), “new technologies such as social
networking, podcasting, or speech recognition embedded in
mobile applications accelerate the changes occurring in
MALL environments by extending opportunities and
reshaping learning styles.”

Chu (2009.p, 8) and Rao (2011.p,10) stated that a mobile
app is a computer program designed to run on mobile
phones, tablet computers (like iPad), and other mobile
devices. ‘App’ is an abbreviation of the term ‘application
software’, and the term ‘mobile’ needs to be understood not
only in terms of spatial movement, but also as the way in
which such movement may enable time shifting and
boundary-crossing (Kukulska-Hulme, 2010.p, 108-109).

According to Chu (2009), “there are two main app stores:
Google Play for Android and Apple App Store for iOS.
Google Play, known as Android Market, is an international
online software store developed by Google for Android
devices.” (Chu, 2009.p, 10).
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Furthermore, Kuklska-Hulme (2009) stated that “nowadays
mobile technologies have been gradually integrated into
learning contexts. The wide use of smart phones and other
portable and wireless devices has been significantly
changing the way of learning in many contexts, including
language learning.” .( Kuklska-Hulme, 2009 .p.33).

Therefore, no one could deny the fact that the whole world
Is using mobile devices. The widespread ownership of
mobile phones and other portable and wireless devices has
been changing our learning communication, and even
lifestyles, dramatically. The use of these mobile apps turns
out to be well-aligned with educational goals such as
extending learning opportunities, improving student
achievements, supporting differentiation of learning needs,
goals, and learning styles, and delivering authentic learning
materials to students who would otherwise have no access to
them (Kukulska-Hulme, 2009, p, 24).

Chen and Hsu (2008) also claimed that mobile applications
help learners to enhance their wvocabulary, which
subsequently helps promote reading comprehension. (Chen
and Hsu 2008, p, 9)

Omari, Bourekkadi, Slimani, Khoulji, & Kerkeb (2017) and
Nation (1993) also proposed that advancing reading skills is
beneficial for developing knowledge of the world, and
simultaneously increases basic academic and technical
vocabularies.( Omari et al 2017.p,10 & Nation, 1993.p,7)

Smart phones and tablet PCs have invaded markets, homes,
and schools. It is necessary to take advantage of these
modern techniques to benefit children and students in their
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educational achievements, especially if the learners are
motivated to learn (Ali, 2009 ,p, 14).

3.2 Mobile-Assisted Language Learning

Traxler defines mobile learning as “any educational delivery
where the sole or prevailing technologies are handheld or
palmtop devices” (Traxler 2005.p, 262).

Georgiev, Georgieva, and Smrikarov (2004) describe
mobile learning as “the ability to learn anywhere at any time
without permanent physical connection to cable networks”.
(Georgiev et al 2004.p,28)

Ally (2009) claims that mobile learning refers to “the
process of using a mobile device to access and study
learning materials and to communicate with fellow students,
instructors or institution”. (Ally 2009.p,58)

In this respect, mobile learning refers to the use of mobile
devices as educational tools to access learning materials at
any time and any place (Batna et al., 1997.p, 20).

The proliferation of mobile technologies generates a new
approach in the field of language learning and teaching
known as mobile-assisted language learning (MALL).

Kukulska-Hulme and Shield postulate that “MALL differs
from computer-assisted language learning in its use of
personal, portable devices that enable new ways of learning,
emphasizing continuity or spontaneity of access and

interaction across different contexts of use” (Kukulska-
Hulme and Shield, 2008.p, 273).
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Palalas states that “mobile-assisted language learning
(MALL) can augment second language teaching and

learning by taking it into the real world” (Palalas 2011.p,
71).

Miangah and Nezarat state that “MALL deals with the use
of mobile technology in language learning. Students do not
always have to study a second language in a classroom.
They may have the opportunity to learn it using mobile

devices when they desire and where they are” (Miangah and
Nezarat 2012.p, 313).

There is a rapidly growing body of literature on the field of
mobile learning, which reflects the increasing use of mobile
technologies for learning and teaching practices. Stockwell
and Hubbard posit that “research has for the most part shed
a very positive light on the potential of the role that mobile
devices may play” (Stockwell and Hubbard 2013.p, 2).
Stockwell and Hubbard go on to claim that “mobile-assisted
language learning is quickly securing its place in language
learning contexts, and the availability of the powerful tools
that learners possess makes it an attractive supplement to
other forms of teaching and learning a second language”
(Stockwell and Hubbard 2013.p, 11).3.3 Advantages of
Using Mobile Applications for Learning English

Firstly, mobile applications provide new opportunities for
learning: learners can choose the materials and the way to
learn those materials. Moreover, using mobile applications
promotes independent learning, because the Internet is a
treasure of information; practically anything one needs to
know can be found online. Thanks to the Internet, learners
can download special applications for learning and
improving their English skills, which can serve as an
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educational resource for students. Even without the help of
teachers, students can search for their lessons online. Unlike
regular textbooks, e-books and the contents of the materials
are updated in real time, providing students the latest
information which helps them become more familiar with
the English language.

Taking education into account, the majority of the EFL
undergraduate students rely a lot on their mobile phones for
online dictionaries and hardly ever use hard copies of
English dictionaries. Moreover, students find it suitable and
convenient to read from the screens

of transportable mobile and translate the meaning of
unknown words (Nalliveettil & Alenazi 2016; Yaman, Senel
and Yesilel, 2015; Alsied, 2019.p,9).

In addition, teachers’ mobile applications allow them to
create a new way to educate students. With technology
integrated into education, teaching tools are not limited to
books and blackboards; teachers can incorporate images,
videos, and other graphics when delivering lessons. Specific
websites, apps, and programs also enable teachers to vary
how they provide instructions. This creates an exciting
learning environment and promotes interest in education in
general .“Given that substantial changes may have to be
made to incorporate mobile learning into teaching, many
educators cite time pressure as limiting their adoption of
mobile learning” (Crompton 2013.p,90).

There are many educational apps that use online quizzes to
keep track of students’ progress (daily, weekly, or monthly).
The learning material is presented in such a way that it
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attracts students; games and quizzes encourage students to
perform better than their previous score.

As discussed above, solving quizzes, puzzles, or riddles
helps students expand their knowledge. Apart from just
study material, there are different types of quizzes, puzzles,
multiple-choice questions, etc. available on the Internet; by
playing these games, students can test their knowledge and
even increase their 1Q (James 2019.p, 10).

In addition to course creation and content delivery, learners
see mobile learning applications as a tool for referencing.
Course accessibility through mobile devices allows learners
to access authentic and useful information.

3.4 Disadvantages of Using Educational Mobile Apps for
Learning English

There are also some drawbacks to using educational mobile
apps for learning a foreign language. First, Downey et al.
(2000.p,60) argue that one of the main disadvantages of
using mobile learning is that at times the convenient small
screen on mobile phones can be a big disadvantage, as
reading documents on a small screen can lead to eye strain.
Another drawback is that some devices are small which
means they can be easily lost or stolen, so students might
miss something important. Second, learners might encounter
difficulty writing on mobile devices due to the limited size
of their input tools. Third, some educational applications
demand fees to access them, incurring costs for learners.
The cost of purchasing devices for use by staff and students
can be prohibitive (Crompton 2013.p,12).Fourth, mobile
applications do not have direct interaction with learners
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while learning in traditional ways offers opportunities to
communicate with the teacher, so that learners can
communicate, exchange information, and receive support
(Hammer et al. 2013.p, 34).

Interaction is a principal objective of any instructional
process; it plays a fundamental role in students’ retention
and their perception of the effectiveness of the course and
instructor. The physical separation of distance learning
contributes to students’ feelings of isolation and
disconnectedness, which can lead to reduced levels of
motivation and engagement.

Mobile technology develops very quickly and is thus
difficult to follow. In only a few years, the mobile market
has changed drastically with the advent of smart phones
with Android operating system and Apple products such as
iIPad and iPhone with iOS.

In addition, the number of people who own these kinds of
devices is growing at a high rate, especially among young
people. Moreover, devices and apps have become a tool that
English teachers and students can use to practice English
through translation, vocabulary, and other communication
skills. The use of social media apps has also contributed to
developing language skills by allowing English teachers and
students to interact with native English speakers.

Chang and Hsu (2011) stressed that learners’ attitudes
towards using mobile apps had a fundamental role to play in
determining the effectiveness of such technology for
learning purposes. The majority of studies (e.g. Abdous,
Facer, & Yen, 2012; Alsied, 2019; Cheng, Hwang, Wau,
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Shadiev, & Xie 2010; Fallahkhair et al., 2007; Hsu, 2012;
Liu, Yu, & Ran 2008; Oberg & Daniels, 2011; Petersen &
Markiewicz, 2008; Rosell-Aguilar, 2007) had showed
positive attitudes of learners concerning mobile technology.

Beres (2011) indicated that mobile apps learning
technologies are great tools that can create enormous
opportunities for learners, supporting learning beyond the
classroom environment. Another study by Burston (2011)
reported positive perceptions of learners regarding mobile
learning, which can have great advantages particularly in
acquiring vocabulary, pronunciation, grammar, spelling,
reading, and listening skills. (Burston.2011.p,23)

Ababneh (2017) examined the awareness of Jordanian
students of using mobile apps for learning English. The
findings showed that students manifested positive awareness
of using their mobile phones. In the same line, White and
Mills (2014) explored the attitudes of Japanese learners
concerning using smart phones for learning. It was found
that students had positive perceptions of smart phone
technology for language learning, which provides

Students with adequate opportunities for exercises that
include the main language skills. White and Mills
(2014.p,9)

It should be pointed out that there is a paucity of research on
the issue of mobile phones utilization for learning English in
Libyan EFL classroom settings. The current study is of great
significance for both teachers and students, as it sheds light
on the main role mobile technology plays in education and
how effective it can be when applied appropriately in the
classroom context. This study is also helpful since it has
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many Dbenefits for teachers and students: by using
technology, students can feel more interested, independent,
motivated, and active in learning the language.

The teachers can also use the findings of this study in
developing their teaching methods and materials as well as
adopting and integrating technology in their classrooms. As
a result, students’ language proficiency will improve and
their learning capacity will increase. Furthermore, teachers’
methods and approaches will be valuable, interesting, and
more advanced.

Methodology
4.1 Research Questions
This study aims to answer the following research questions:

1. To what extent do students use mobile applications for
learning English?.

2. Are Libyan EFL undergraduate students aware of the
importance of using mobile applications for learning
English?.

4.2 Research Design

As previously stated, the present study applied a mixed-
methods research design, as both quantitative and
qualitative approaches were used. The quantitative data
collected from the questionnaire was analyzed manually,
and content analysis was applied to the qualitative data. The
study population was limited to students at the English
department at Sirte University.
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4.3 Participants

No. | Nationality | Mother | Age | Gender | Sample Student level
tongue El M

1 Libyan | Arabic | 21-| 10 | 10 | Students Undergraduate

26 students in their

sixth, seventh, or
eighth semester

The sample in the present study consisted of students at the
English department at Sirte University who are in their
sixth, seventh, or eighth semester. Non-random sampling
was used to select the study participants. Participants were
supposed to have completed a full course in writing,
speaking, and Grammar, which enabled them to understand
the content of the questionnaire and answer the questions in
a clear and comprehensible language.

4.4 Research Instrument

Data was collected using a questionnaire. The questionnaire
consisted of 14 items, and included both open questions (6
items) and closed-ended questions (8 items) to fulfill the
aims of the research. Responses to questions 1, 2, and 3
were rated on a 4-point Likert scale, where 1 means “I
always use at all times inside or outside the classroom,” 2
means “l sometimes do this in my free time or for learning
purposes,” 3 means “I often use on different occasions
(about 50% of the time),” and 4 means “I rarely or never use
it.” For questions 4, 5, 6, 7, and 8, participants answered
“yes” or “no” regarding the availability of educational
mobile apps to use for learning English.

5. Results
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To what extent do students use mobile applications for
learning English?

Table 1

The frequency of using mobile apps for learning English
ALWAYS SOMETIMES OFTEN RARELY
Used anywhere Used during free time | Used Used
inside or outside the | or for learning generally | infrequently
classroom purposes

The purpose of this section is to find out to what extent
participants use educational mobile apps for learning
English. It also intends to analyze the frequency in which
students use their mobile devices for learning English, and
shows how interested they are in accessing downloaded

apps.

Figure 1: The frequency of using mobile apps for learning English

60%
m ALWAYS

() 4
40% m SOMETIMES

20% OFTEN

RARELY

0% —= ‘ ‘

Q1 Q2 Q3

It was found that the majority of participants use educational
mobile apps to learn English. The mobile apps make
learners more active inside and outside the classroom,
helping them develop their English language skills and
giving them a chance to practice. When participants were
asked how often they access their devices and use
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educational apps for learning English, 55% reported that
because learning English plays an important role in their
daily life, they sometimes access learning via mobile apps.
Furthermore, 35% of participants claimed that they always
use mobile apps for learning English in different situations,
and 39% reported that they always download apps to their
mobile devices for learning purposes such as grammar,
pronunciation, vocabulary, and other language skills. About
45% of participants, as illustrated in Table 1, sometimes use
apps for learning English.

The questionnaire intended to focus on students’ interest in
using mobile applications for learning purposes. 35% of
participants were always interested in using the apps, nearly
40% were sometimes interested, and 25% of participants
were often interested in using the apps.

Availability of Educational Mobile Apps for Learning
English

Figure 2: Availability of educational mobile apps for learning
English

100%
M Yes
0% No

Q4 Yes
Q5
Q6
Q7 ne

It was noted that 95% of students have mobile apps installed
on their smart phones. As shown in Figure 2, 95% of
participants have mobile apps on their own tablet and smart
phone to use for learning English. Moreover, 80% of
participants practice English language skills using mobile
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apps, so students might prefer to learn alone without sharing
things with others. Moreover, when participants were asked
“Are you practicing language skills by using mobile apps?”,
20% reported that they do not practice language skills by
using educational mobile apps because some technical
problems may arise during class such as network failures.

In response to the question “Do you use mobile apps in the
classroom?”, 90% of participants preferred to use mobile
apps such as dictionaries in the classroom to make them
interact more. When asked “Do you believe that using
mobile apps for learning English on a regular basis can
contribute to your language skills?”, 80% of participants
said they use mobile apps for learning English on a regular
basis, which contributes to improving their English
language skills. Therefore, 55% of students like using
educational mobile apps as part of their practical English
classes on a periodic basis. On the other hand, 45% of
students do not use mobile apps for learning English.
Responses were based on the results presented in Figure 2
above.

Open-Ended Questions

As presented in Table 3, to obtain additional specific
information, participants were asked about the time slots
when they use mobile apps for learning English. 35% of
participants said they have no specific time for using the
apps. 15% stated that they use the apps mostly at night, 10%
in the evening, 5% in the afternoon, 5% in the morning, and
30% of respondents did not answer the question in the
required sense.

Abhat Journal- Issue No: (18), September, 2021-Faculty of Arts-Sirte University-Libya 535



Sumaia.O. Alzarga

Mabroka.M. Bl
abroka ced Enhancing Libyan EFL Undergraduate Students’ ...

Telees. A. Rajab

Table 3
Time spent by students using mobile apps for learning
English
Time slots No. | %
Have no specific time 7 35%
At night 3 15%
In the afternoon 1 5%
In the evening 2 10%
In the morning 1 5%
Respondents did not answer the question in the required sense | 6 30%
Table 4
Time spent learning English using mobile apps
Time devoted to learning English using mobile apps | No. | %
Half an hour 9 45%
2 hours and more 6 30%
Free time 5 25%

Furthermore, participants were asked how much time they
devote to learning English using mobile apps. As can be
seen in Table 4, 45% of students spend half an hour a day
learning English using mobile apps, 30% spend more than 2
hours a day, and 25% of participants use mobile apps in
their free time to improve their English vocabulary and
pronunciation.

Table 5

Place where students use mobile apps the most for learning
English

Places where mobile apps are mostly used by students | No. | %
At home 5 25%
At university 15 | 75%
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It was interesting to find where educational mobile apps
were mostly used by students for learning English. As
shown in Table 5, only 25% of participants use their mobile
apps mostly at home, while the majority of students 75%
reported that they use mobile apps at university more than at
home. Based on the data obtained, it can be argued that
using mobile applications for educational purposes has great
potential due to the fact that the places where the students
use those most frequently are convenient places for learning.

Table 6
Language skills most practiced by students through mobile apps
Language skills No. | %
Speaking 11 | 55%
Listening and speaking 2 10%
Reading 2 10%
Grammar 1 5%
Vocabulary and translation | 4 20%

Participants were asked about the language skills they
practice most using their mobile apps. This question was of
a particular importance, as it aimed to find out what types of
skills students like to practice most using mobile apps. As
shown in Table 6, 55% of participants reported that
speaking is the skill they practice most using mobile apps.
Almost 20% of students practice vocabulary and translation
the most, 10% use mobile apps for practicing listening, 10%
use apps to practice speaking, 10% practice mostly reading,
and only 5% of participants practice mostly grammar. This
implies that most of the students are interested in improving
their speaking skills more than other skills.
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Table 7
Students’ language learning enhanced by using mobile apps
No. | %
Positive | 14 | 70%
Not much | 2 10%
Negative |4 20%

Furthermore, participants were asked whether they found
that their language learning was enhanced by using
educational mobile applications. 70% of participants
responded positively that their language skills were
improving, while 20% responded negatively, and 10%
claimed that there was not much improvement in their
language learning. This shows the potential of using mobile
applications for educational purposes.

Table 8

Educational mobile apps as an effective way to learn English

No. | %
Effective way 15 | 75%
Not effective way | 5 25%

In addition, participants were asked whether they think that
the use of educational mobile applications is an effective
way to learn English. The majority of students 75% said it
was an effective way to learn, while 25% reported that it is
not an effective way. This shows that students are aware of
the importance of these mobile applications in the process of
learning the English language.

Discussion

The results of the current study demonstrate that using
mobile apps is very effective for language learning by
undergraduate students. These findings are in line with
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Xuan’s (2014) study which revealed that the majority of
students want to learn English by using mobile apps as a
new tool for learning. A vast majority of students said they
use mobile apps to learn English in their free time,
especially in the evening, and they use a dictionary app in
the classroom to translate new words and stay interactive
during lessons. Similar studies (e.g. Abdous, Facer, & Yen,
2012; Alsied, 2019; Cheng, Hwang, Wu, Shadiev, & Xie
2010; Fallahkhair et al., 2007; Hsu, 2012; Liu, Yu, & Ran
2008; Petersen & Markiewicz, 2008; Oberg & Daniels,
2011; Rosell-Aguilar, 2007) also showed that mobile
phones are efficient and valuable tools for learning. The
results of the present study are similar to those that found
that the new learning approach was effective and helpful for
college students who improved their English using their
mobile devices, and that undergraduate students were
willing to use mobile apps to learn English using a self-
regulated learning approach instead of a traditional learning
approach.

Similar studies (Ababneh, 2017; White and Mills, 2014)
showed that students are aware of the importance of the
using mobile educational apps and that they can be used to
engage in a variety of academic activities in and outside the
classroom context. The findings of the present study reveal
that nearly all the Libyan EFL learners utilized their mobile
phones to achieve three common purposes, namely checking
the meaning of English words via an online dictionary,
listening to English songs, and developing reading,
listening, speaking, and writing skills, which is similar to
the results found by Chen and Hsu (2008).

These findings echo with Dang’s (2013) and Nalliveettil’s
& Alazani’s (2016) investigation which showed that nearly
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all Vietnamese students stressed that they used their mobile
phones frequently to translate the meaning of words via an
electronic dictionary. Yaman, Senel, and Yesilel (2015) also
reported that a large number of Turkish students looked up
the meaning of new lexical items in the dictionary on their
mobiles. In the same vein, Liang, Liu, Tsai, and Lin (2014)
found that looking up the meaning of words using a
dictionary was the most common use of mobile phone
applications for learning by Taiwanese learners.

The findings of this study are in line with what was
previously found by Omari, Bourekkadi, Slimani, Khoulji,
and Kerkeb (2017), who stated that most Moroccan students
reported that they used their mobile phones mainly to listen
to songs.

Conclusion

Based on the results of the present study, it is clearly
deduced that the use of mobile phones has a positive and
effective impact on learning English among Libyan EFL
students. In fact, all the Libyan learners agreed that mobile
applications are indispensable tools that should be integrated
into educational settings to make learning faster, easier, and
more interesting. Therefore, from the Libyan EFL students’
viewpoint, mobile applications are regarded as an integral
part of their university studies where they can be used to
engage in a variety of academic activities in and outside the
classroom context. Since the findings of the present study
do not represent all the undergraduate learners in the
English department, it is recommended that further research
uses a larger sample of students to generalize the findings of
this study. More research is also needed to further
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investigate the use of mobile applications in the Libyan
context, as there is a lack of studies in this area. It is also
suggested that future research explore the influence of
gender as a main variable on the use of mobile technology
in EFL classrooms, which would be worthy of investigation.
To yield comprehensive and inclusive results in future, it
would be appropriate if interviews were conducted with
EFL teachers to gain clear insight into their perceptions of
the use of mobile phones for learning English.
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