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Abstract Keywords

This study is an attempt to shed light on the issue of translating English auxiliary verbs English auxiliaries,
in declarative sentences into Arabic. It aims to identify the students’ problems in Arabic auxiliaries,
translating English auxiliary verbs into Arabic. In addition, it aims to examine the extent equivalence, correct
to which the translation courses taught at the faculty affect students' translations. To translation, acceptable
achieve these aims, the researchers use a test of translation for data collection. The test translation

includes 20 statements including auxiliary verbs. The sample is 40 English Foreign

language (EFL) students at the Faculty of Arts, al-Asmariya Islamic University, Zliten.

The results of this research show that the students committed different types of errors in

translating English auxiliaries into Arabic such as wrong equivalents in translation and

omitting the equivalence. Furthermore, the results of the study reveal that the percentage

of the correct and acceptable translations of the group who have not studied any

translation courses and the percentage of the other group who have studied one or more

translation courses are approximately the same. In words, the translation courses do not

affect the student’s proficiency in translation.

Introduction because of the various meanings that the
verbs may have in different contexts
Translation is a method used to transfer (Ghazala, 1995).

the meaning of any text in any language
into another one. In translation, grammar is
important for meaning. Arabic and English
have different grammars because they
belong to two different language families.
That is, during the translation between these
two languages, different grammatical
problems will be arise. One problem of
translation between the two languages is the
translation of verbs and verb phrases.
English verbs, for example, are difficult to
be translated because of the lack of
equivalents in Arabic, or sometimes

Auxiliary verbs are verbs which are
used to help other verbs, so they are
frequently called helping verbs. Actually,
there is no formal definition that is used
universally to define auxiliary verbs in all
languages because of the different
properties among auxiliaries in those
languages (Al-Horais, 2012). Auxiliary
verbs may have functional or grammatical
meanings in sentences in which they
appear. English has two kinds of verbs,
auxiliary (or helping) verbs and lexical
verbs. English auxiliary verbs are two
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groups: primary verbs and modal verbs.
Primary auxiliaries are be, do and have.
They can be used as main verbs, too. Modal
verbs, in contrast, cannot be used as main
verbs. They are used in combination with
other verbs to help them to express
meanings or to accomplish grammatical
functions. However, in Arabic, there is no
class of verbs which is considered to be the
exact equivalent of auxiliary verbs in
English.

The present study is concerning on
the Arab students' translations of English
auxiliary verbs into Arabic. To be more
specific, problems in students' translations
of auxiliary verbs in declarative sentences
are the main concern. This research aims to
investigate the difficulties university
students facing when they translate English
tenses and voices into Arabic. It also aims
to investigate whether translation course
which are taught at the English Department
at Faculty of Arts — Alasmarya University
affect student’s translation of auxiliary
verbs or not. There are no direct
equivalences in Arabic for auxiliary verbs,
so Arab students may translate the auxiliary
verbs into wrong meanings, or omitting
them from their translations. To achieve
research aims, the following research
questions are formulated:

a. Do the students have problems with the
translation of auxiliary verbs in declarative
sentences and (if any) what types of
problems they have?

b. Is the translation of auxiliary verbs
affected by translation courses they have
taken?

The results will serve the department
to know what kinds of problems students
commit in translating sentences with
auxiliary verbs. The study will help in
determining if the translation courses taught
at the college promote the students'
translation of the class of auxiliary verbs or
not. In other words, results may help the
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department to reconsider the subjects of
translation which are given to the students
within the translation courses.

Literature Review

This section is divided into two parts. The
first part clarifies English and Arabic
auxiliaries. As well, it explains the translation
of English auxiliaries to Arabic. The second
part summarizes some previous studies that are
related to the topic of the current study.

English auxiliaries

English auxiliary verbs are usually
classified into two groups up to their syntactic
functions: modal auxiliaries and verb to be, do
and have. The second group is frequently
called primary auxiliaries or sometimes non-
modal auxiliaries.

The auxiliary verb to be helps to make
progressive forms; for example: He is studying.
In addition to that, it is used to make passive;
example: The letter was written yesterday. Do
Is used to make questions, for example: Did
you like it? Negatives; for instance: | did not
like it and emphatic of non-auxiliary verbs
example: Do come, then. Have is used to make
perfect forms; such as, | have bought a new car.
Furthermore, verbs be, do and have can also be
used as main verbs. Modals, on the other hand,
cannot be used as main verbs; they are used in
combination with main verbs to help them to
express modality.

Characteristics of English auxiliary verbs:

All  English auxiliary verbs are
characterized by some properties. First, they
are tightly associated with verbal elements
after them rather than nominal elements of
sentences. Furthermore, English auxiliaries
have negative forms with the particle not; for
example, that could not happen. In addition to
that, in interrogative sentences, auxiliary verbs
usually occur at the beginning of the sentences;
for instance, can you help me? Another
property of English auxiliaries is their ability to
refer to subsequent sentences with a verb
picked up, such as the statement you should
have breakfast, and so should he.
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Modal auxiliaries have a special
characteristic. They have no —s suffix with the
third person subjects, and no progressive or
perfect forms (Swan, 2002, p. 333).

Arabic auxiliaries, like the English
auxiliaries, help main verbs and they do not
have complete meanings. They convey only
time references, and they do not convey
actions. Arabic auxiliaries are either auxiliary
verbs called in Arabic (Alnaquib, 2014) Juél
48l (Afaal Nagesa) or particles called < sl
(Breedlove, 2018).

As cited in Farhan (2015), Arabic
auxiliary verbs are four categories: ¢S group
(Group of kana), verbs of beginning that are
called ¢ Jil (afeal alshurue), verbs of
appropinquation that are called < &l Jladl
(afeal altagrib), and Particles that are called
< g,

Kana group verbs precede main verbs
and make them inflect past time. This group
includes verbs: Ik sl gal | aual b oS
iile 7 b, e mual dh oliil Land O olis
the most frequently used one. Like English
primary auxiliary verbs, verbs ;\Sand ! can
be used as main verbs in sentences (Al-Horais,
2012). Verbs of beginning express actions that
have already begun. They are g & = L,
and & (Farhan, 2015). Verbs of
appropinquation denote the closeness of an
action; they are <Lisi | wcand S, Furthermore,
the most widely known particles are the
prefixes « o &l s os0r Land 2,
Characteristics and function of Arabic
auxiliaries:

First, all Arabic auxiliary verbs can
carry the morphological information (or
affixes) (i.e. affixes of person/number
agreement, tense, mood, etc.); for example,
A, QS wilS) the auxiliary verb <iSholds
information of gender which is feminine and
tense which is imperfect with the affix < (taa).
( Al-Horais, 2012 and Alnaquib, 2014).

Farhan (2015) explains all Arabic
auxiliaries precede main verbs in sentences. In
particular, verbs of Kana group, verbs of
beginning, and verbs of appropinguation
precede only imperfect main verbs. Verbs ,sla
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,z > ,d0 % and <l have to be preceded by the
particle ' W'. Verbs of appropinquation have to
be followed by particle 'oi'. Particles ,<bsw s
& &l and W precedes imperfect verbs, and
particles W, and 2 can precede either perfect
or imperfect verbs.

In general, all Arabic auxiliaries do not
have complete meanings and do not convey
actions. However, Arabic auxiliaries are only
used to denote time and time relations (Farhan,
2015).

Most of kana group are used to make
the action in the past tense. For instance, o\
o5l s Ladic caaly 35N, This case is similar to
past continuous in English (the boy was
playing when his father came.). On the
contrary,” o« is a negation word. Breedlove
(2017) claims that ¢/S and o«lare primary
auxiliary verbs as they act either as main verbs
or as auxiliary verbs.

—iswand (~are used to signify deeds that
will have effects in future. <5 refers to the far
future, and u- refers to the near future (Ghazala,
1995).

The Translation of Modal Auxiliary verbs:
Safi (2001: 9-11) discusses different

types of modals. He mentions the Arabic modal

auxiliaries, which are " AS"/AS & 5 " and "

) ", Further, he argues that there are some

verbs that are called finite verbs of modality

like" Hsa","glainl " [/ and "as" . Harbi

(2011:2) classifies Arabic modalities into

seven types:

1.y, (want, wanted, would like).

2" 5 e Uil 5" eskien " (can/could,

be able to).

3.8 Sdaing" SMdaise S"CSea" S"CSa) (May,

might, could, be probable).

4 M jsa" " 3" " can be, could be,

possible, impossible.

5 Maasa 5"0s " (will, shall, be going to).

6- " " " s"a¥"should, must, ought to,

be obliged to, have to.

7. "L " be obliged to, should, have to.

The Translation of be as an auxiliary verb
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Generally, the auxiliary verb to be in the
past forms "was “and "were " can be translated
literally with equivalences  kana group.
However, the present form of the auxiliary to
be (is, am or are) should be ignored in
translation. For instance, the sentence | am
reading a book is translated to (Lt i i i) not (
LS i il o S Ui, The case of literal translation of
is,amand are is called poor by Ghazala (1995).
However, the verb to be in past progressive
tense is translated literally to the verb ¢\S or to
one of kana group verbs (Ghazala, 1995 and
Hasoon et. Al., 2016). There is another form to
translate was and were. It is "JI¥ o' for
example, | was writing a story when you
knocked the door is translated into J\3 ¥ <€
Ll (5 sk Ladie sancasll (s,

When verb to be in passive voice
sentences is translated into Arabic passive
ones, the verb to be in present forms (is, am and
are) is not rendered. Contrasting the present
form, was and were are translated literally to
oS or one of S group verbs (Ghazala, 1995, p.
30).

Regarding the translation of have as an
auxiliary verb, haves' family does not have a
special lexical meaning but has functional
meaning. That is, it cannot be translated as a
separate word as cited in Ghazala (1995, p.50).

QOuided (2009) Kechoud (2010) and
Almanna (2018) agree that the form (have/has
+ the past participle form of the verb) which
structures the present perfect simple tense is
translated into past tense in Arabic when
describing finished events. Also, it is translated
into the present tense in Arabic when
describing events that are not finished yet. In
some cases, (%) is not used in statements in
which the meaning of progressivity
(continuity) appears. For example, "They have
lived in Libya since 1988". This sentence is
translated into 1988 ale i Lud 4 (s aa
because the action is continuing up to the
moment of speaking or even until future
(Boultiah and Boulegroun 2012).

The form had + the past participle form
of the verb structures the past perfect simple
tense which talks about "past in the past”. The
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tense comes with conjunctions and some
indicators, such as 'when, that', ' J# s 22" to
indicate that an activity or event was completed
before another.

As there is no grammatical category for
‘aspect’ in Arabic, this tense can be translated
by "o\" (kana) followed by “3" (gad) plus a
verb in the past, or by using the past form of the
verb, as in: " In 2005, | had worked in that
company for two years" that is:

"ot Bael AS A el L}A Cilee 28 S ,2005 e\.c L}A
ofw"(Almanna, 2018: 73).

Ouided (2009: 34) illustrated that the
(have /has + been+ Verb in present participle
form and the (had+ been+ Verb in present
participle form) are complex structures or
rather tenses. They do not have exact
equivalences in Arabic so that the tenses
possibly be broken by Arabic students (EFL
students) if they translated them literally or
separately. Perhaps, he summarized both
perfect continuous structures can be translated
into (U\S) + the present tense in Arabic (p. 34).

Like the verb to have, the verb to do can
be found as an auxiliary verb and as main verb
in English sentences. In both cases, the verb to
do is not considered to be a part of this research
because the researchers find it the less
problematic auxiliary verb in translation
sentences from English into Arabic in
comparison with the verb to be, to have and the
modals. Al Ghussain, (2003) finds that the verb
to do does not cause problems for his
participants. Palmer (1988) considered the verb
to do to be a special type of auxiliaries due to
the fact that verb to do is neutral or "empty"
auxiliary used in many cases where the
grammatical rules of English require an
auxiliary.

Review of related previous studies

The translation of English sentences
with auxiliary verbs can be problematic for
Arab EFL students because of the fact that
English and Arabic grammars are different
forms each other (Ghazala, 1995). The current
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study aims to investigate the students’ problems
in translating auxiliary verbs. The researchers
found some previous studies which are related
to the current topic.

Regarding the translation of English
models into Arabic, the results of Mustapha
(2014)" study reveals that the verb ‘shall’ is
approximately fully omitted and replaced with
present simple form into Arabic. He also finds
the verbs ‘may’ and might’ are replaced with
synonyms and took different form of modality
in the Arabic translation. They were translated
into ‘s> or ‘¥&l <. Moreover, Nawwaf
(2016) reveals his participants translated
should into obligation instead of advice.
However, this model verb was ignored and left
without translation by some of his participants.

Ghussain (2003) conducted a study to
identify the students™ difficulties in English
Arabic translation. Students’ grammatical
difficulties that the researcher identify include
translating the auxiliary verb to be in present
continuous tense and in passive Voice,
translating the auxiliary have and the modal
auxiliaries. 26 texts were chosen to be
translated by seven Arabic students studying in
English Department at al Azhar University-
Palestinian. The researcher discovered that the
students do not translate some of the auxiliaries
to the exact intended meaning. In detail, Al
Ghussain found that the majority of the
students in the sample confuse the sense of
English modals, especially must, should and
may which have different meanings in different
contexts. The students either translate modals
into wrong meanings or ignore them. On the
other hand, it is found that the students do not
have problems with translating the modal
auxiliary will by using o+ and < s,

Furthermore, the researcher discovered
that the students have no difficulty with
translating verb to be in the past progressive
tense and present progressive correctly using
the Arabic imperfect verb with the form ()J~&
oYl or Jel,

In translating the form of be+ past
participle (passive structure), the students had
different forms. All the students accurately
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omit the equivalence of the verb to be from
their translations. In contrast, the passive
sentence with verb to be in the infinitive form
like in "will be classified" and "will be entitled"
Is translated acceptably by most of the students
t0 058 g

Returning to Al Ghussain's study, her
students' test included six sentences in the
present perfect tense which are translated into
three different ways, using Arabic perfect
tense, Arabic imperfect tense and Arabic
verbless sentences. Results indicated that the
most of the students translated the present
perfect by using Arabic perfect tense; a number
of them acceptably used the particle 3 and
z==l to maintain association present tense.
Whereas *“attention has also turned." is
translated using Arabic imperfect tense, only
one student translated it into "y alaia¥) J saiy”,
The other students did not translate in the right
way. Two of them omit tense by using verbless
sentences "Jsse Load sia¥" and " s Y
aLial™ which were unacceptable.

In translating the verb to have as a main
verb, Al Ghussain, also, (p.161), find that in the
example "The Euro has the power to split the
party" most of the students use prepositional
forms such as (- 4:21) rather than verbs such
as ( s /), All of these are acceptable
Arabic equivalents in different contexts of have
as a main verb. A few students prefer to omit
the verb to have in their translation.

Another related study was done by
Nakhallah (2010) researching the difficulties
of the translation from English to Arabic that
Arab EFL students of the Quds Open
University are facing. The researcher tested the
students’ translations of tenses, modal verbs,
adjectives and other different items. The
sample were taken from 48 students who are
chosen randomly. The results indicate that the
majority of the Arab students face grammatical
difficulties in translation such as translating the
compounded English tenses for example past
progressive perfect (structured as had+ been+
verb+ (- ing)). On the contrary, simpler tenses
are less difficult.
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Present and past simple tenses are
rendered correctly by 100% of the students
while present progressive perfect is rendered
by 79%, and past progressive tense by only
16%. That makes the conclusion that simpler
tense structures are easier to be translated than
compounded ones which have auxiliary verbs.
It is also found that students have problems
with the sentences that are structured with
modal auxiliary verbs.

Equally important, a study done by
Kechoud (2010) seek the translation of the
present perfect (have or has+ the past
participle form of the verb) from English into
Arabic. She examined 36 Third-Year License
Master Doctorate Students of English at
University of Constantine. The students have
been selected randomly. The study aimed at
showing to what extent the form " oalall+-aal ™
(lagad +past) is used by the participants in
translating have + the past participle form of
the verb into Arabic. For that, the students are
tested using a task of translation given to them.
The test contains ten sentences including the
auxiliary verb have. In Kechoud's study, each
sentence is analysed separately.

The researcher hypothesized that the
students will overuse the rule of translating the
structure have+ the past participle of the main
verb of the sentence to particle"¥/x"+the past
form of a main verb" =Wl " (lagad/qad past)
and, thus, they sometimes produce
inappropriate tense equivalences.

In detail, some of the sentences could be
translated with (~=W+2a!) and some could not.
Such as the sentence, "George and Mary have
moved into a new apartment”. It is rendered
correctly by 15 students:" ks zos> Jil adl
3y 43% A" In addition to that, 13 students
translated it by the use of the past tense in
Arabic'"suas 435 ) sl z s> J" which is
acceptable in this context. Three students used
the duality in Arabic " 484 ) &l 55l = s
313" put they started with the subject and then
the verb, which is not appropriate in Arabic.
The other three students used ">l 38" gnd two
others translated the present perfect as a future
tense” suas 48k N (s jles 7 s> JEiy a5 where
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there is no reference to the future (p.36).
Moreover, the sentence "I have known about
the inspection for weeks" is translated correctly
into a past tense in Arabic" b e/ o
axll b aal py only eight students. 22
students translated it under the supposition that
the present perfect is translated to the
form" alall-adl/ad": ™ il el Caale 38l/cd e N8
axbal 3" which is overused here and not
appropriate in this context. Five students made
shifts from the present perfect into the past
continuous" axbal die (il el alef/cs el cus
because"g Jbaddl+olS"  (Kana + present) is the
equivalent of the past continuous.
"¢ Jbaddos" shows the progression in the
past, while the present perfect expresses an
action that has finished in the past.

Boultiah and Boulegroun's study (2012)
tries to find out if the students at the English
Department, Mohamed Kheider university,
Biskra face any problems in translation the
auxiliary have/has + past participle. Regarding
their results, the analysis of the students'
performance in the test reveals that there was a
lack of linguistic, stylistic and cultural
equivalence between English and Arabic. Also,
because that tense sometimes does not indicate
time, especially the present perfect tense which
has different aspects, students should rely on
the context of the sentence.

The last related study was done by
Benfougal (2010). He presented the research
work and examined third-year students of
English at Mentoury University Constantine.
Through a questionnaire and a translated text,
the study attempted to find out the problems
that the students face in translation from
English into Arabic, and the strategies they use
when they meet any difficulty.

In describing the questionnaire, the
students were asked to answer twelve questions
concerning translation importance. For
example, the question No.3 :" Translation
courses and practice help in making you a
good translator or enriching your linguistic
knowledge about the Target Language?" 50%
of them consider the translation courses to be
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helpful in making them good translators. The
rest 50% of them think that translation courses
are important because it enriches their
linguistic knowledge.

The results of the translated text showed that
students' performance tended to be strategies
like guessing the meaning from the context,
using approximate synonyms, or leaving words
empty. Unluckily, it was hardly found in
previous studies investigating the effect of
translation courses on the translating auxiliary

verbs.

Methodology of the study

The present study aims to identify the
problems the students of the English Language
Department at the Faculty of Arts — Zliten face
with auxiliary verbs in translation. Indeed,
testing is the best way for identifying problems
of language proficiency and diagnosis of
difficulties (Cohen, et al, 2007). Therefore, the
translators have formed a translation test with
20 sentences containing auxiliary verbs and
asked their participants to answer this test. The
22 auxiliaries which are carefully chosen and
edited to include all auxiliary forms. The
sentences were chosen to be simple, in the
sense that it does not contain very difficult
words. The students are supposed to be able to
translate it without any difficulty. All the
sentences in the test have one or more auxiliary
verbs, some of which can be translated literally
and some are not. The students were asked to
tick their gender and the current course of
translation they are studying after translating
the target sentences.
Data Collection

Regarding research data collection, the
data of the test is the students' translations of
English auxiliary verbs. Enough time (nearly
two hours) is given to them and the participants
were asked to translate carefully. The
test consists of twenty sentences to be
translated. Finally, the students' translations
vary to be wholly correct translations, partly
correct translations, wrong translations or no
translation.
Data Analysis
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sentences which have been concluded in the
test have been taken from translation curricum
taught at the target faculty. The participants
have been invigilated during their conducting
to the test.

In addition, the study aims to explore if
the translation courses that students have
studied affect their proficiency in translation or
not. In order to achieve that, a norm -referenced
tests is assigned because norm-referenced test
can be used as a device to compare students'
performances relate to other students
The Population and Sample of the Study

The population of the study are Libyan
EFL (English as a Foreign Language) students
who are studying at the faculty of Arts, Zliten.
40 participants are selected randomly. The
distribution of the participants according to
translation courses is shown in figure 1. 35 of
the participants are females whereas just five
were males.

students have not
studied translation
students studied

translationl
students studied

translation 2
students studied

practical translation

Figure 1: Indicates the distribution of students sample
according to the translation courses have been taken

Instrument of the study

The instrument used in this study is a
translation test. The translators have formed a
translation test with 20 sentences containing
auxiliary verbs and asked their participants to
answer this test. The sentences which have
been included in the test have been taken from
translation curricum taught at the target
faculty. The participants have been invigilated
during their conducting to the test. The
participants have been informed that their
translations are going to be used to conduct
research. The test is designed to survey
students' translation of auxiliary verbs in
declarative sentences. The test involves 20
simple English declarative sentences including
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related studies. Relying on both theoretical and
empirical literature, the researchers were able
to state research questions and conclude the
significance and the aims of the study. After
that, the researchers designed a translation test
to be the instrument to collect data.

The researchers handed out the test.
After nearly two hours, the researchers
collected the sheets from the participants. After
collecting the data, it was analysed. The results
are recorded into five tables (See Tables 1-5 in
Appendix 2) and figures each of which had a
title and number. In the light of the previous
theoretical and empirical literature, each
interest item in the table is highlighted. Then,
the results of the test were analyzed to be either
correct, accept, wrong or either no translation.
The results

This research aims to investigate the
difficulties university students facing when
they translate English tenses and voices into
Arabic. It also aims to investigate whether
translation course which are taught at the
English Department at Faculty of Arts —
Alasmarya  University affect student's
translation of auxiliary verbs or not. The
researchers deal with the frequency of students'
performance of the test. In addition, after
collecting the test from the participants, the
researchers divided the participants into two
groups (See figure 2 below). The first group
includes the eleven students who have not
studied any translation courses. On the other
hand, the second group contains 29 students
who have studied one or more translation
courses. In particular, there are eight students
who have studied translation 1, 13 students
who have studied translation 2, and there are
eight students who have studied practical
translation courses.

Translation Courses

Students have not studied
Transation

Students have studied
Translaion

151
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To answer the research questions, the
researchers analysed students' translations with
regard to equivalent meaning and Arabic
sentence structure. Moreover, the translations
were judged by the researchers according to
translations which are already mentioned in the
literature review. After the process of data
collection, the answers of the students’
performance were evaluated by the researchers
as they classified students™ translations of
auxiliaries into four kinds of translations,
namely, correct translation, acceptable
translation, wrong translation or no translation.
Each sentence in each students' sheet is coded
into 1= wholly correct, 2= partly correct, 3=
wrong translation or 4 = no translation to make
it easy for data analysis. Then, all the sentences
or phrases which contain the auxiliary verb are
symbolized by letters A to T. After that, the
four kinds of translations were counted and
rated in the percentage of frequencies using the
Microsoft Excel Software program.

To analyze the data gathered from the
students’ performance in the test, the
researchers used one of three choices for each
answer. First, if the structure of the Arabic
translation of English auxiliaries were correct
inflecting well interpretations of auxiliary
verbs, the translation is considered correct.
Secondly, if the sentences are translated
literally into weak Arabic sentences but the
translation did not lose the meaning of the
source text, the translation is considered
acceptable. Thirdly, there were different
categories of wrong translations; they may be
wrong equivalences of auxiliaries,
wrong structures of Arabic sentences, literal
translations of auxiliaries, which do not reach
the intended meaning of sentence, or
translating the omission of auxiliaries from
translation. In some cases, some sentences left
with no translation.

Procedure of the Study
The following procedures are used to in
conduct this research:

The researchers reviewed related
literature of different resources such as the
books of grammar and translation and some
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answers (3.6%) are left by the students who
have studied translation.
Findings of auxiliary verbs

To answer the research questions,
students' translations of modal auxiliary verbs
were analysed. The task of translation that is
given to the students includes seven sentences
with modal auxiliary verbs to be translated.
Students who did not study translation have
53.2% of their translations of modal auxiliaries
correct, 20.8% acceptable and 24.7% wrong
translations. In addition to that, only one
sentence with a modal auxiliary verb was left
without translation by a student who had not
studied translation (equals 1.3%).

On the other hand, students who studied
translation had 46.8 % of their translation of
modal auxiliaries correct. Moreover, they had
18.7% of acceptable and %31.5 wrong
translations. Finally, 3% of modal auxiliaries
are left without translating by students who had
studied translation out of their total number of
modal auxiliaries translations.

Students' translations of be and have as
auxiliary verbs

Regarding the translation of verb to be
and to have as auxiliary verbs, the test of
translation was conducted to consist of four
sentences with the verb to have as an auxiliary
verb. In addition, there are four sentences
contains have as a main verb. In addition to
that, there are five sentences consisting of be as
an auxiliary verb and only two sentences
include the verb be as a main verb.

The students who did not study
translation get correct translations with the
percentage 74.5% out of all their translations of
the auxiliary be. Furthermore, they had 9.1% of
their translations of modal auxiliaries
acceptable and 10.9% of their translations
wrong. The students who did not study
translation left 5.5% of sentences without
translating.

On the other hand, the students who
have studied translation get 64.1% of their
translations of auxiliary verb be correct. They
had 9.6% of acceptable translations and 22% of
wrong translations. Moreover they left 6.9% of
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Figure 2: the sample into two groups according to
translation courses

The answers of the students’ translations are
analysed by the researchers to be one of four
kinds of answers to each sentence in the test.
Students' translations may be completely
correct, not completely correct but acceptable,
wrong translation or left with no answer (see
Figure 3 below).

60.00%

50.00%

40.00% 7

First Group: students wha have
not studied Translation

Second Group: students who
have Studied Translation

30.00% =

20.00%

10.00% 7

0.00% -
Correct Acceptable Wrong No Answer
Answer Answer Answer

Figure 3: Resembles all answers of the test by
students' performance

In general, the percentage of the correct
translations of students who have not studied
any translation courses represents 48.8%,
whereas the percentage of the correct
translations of the students who have studied
one or more of translation courses resembles
46.7% (Look at figure 3 above).

Figure 3 shows that the proportion of the
acceptable translations in the test represents
18.6%, whereas the proportion of the
acceptable translations of the students who
have studied translation represents 21.2%. On
the other hand, the percentage of the wrong
translations introduced by students who have
not studied any translation course is 31%,
whereas the percentage of wrong translations
introduced by the students who have studied
translation is (28.5%).

Indeed, there are 26 sentences left
without translation. Only four sentences of
them are introduced by four students who have
not studied any translation course representing
1.7% out of all translations. The last 22 empty
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correct answers of the participants who have
not studied translation courses is higher than
those who have studied translation courses,
48% and 46.7% respectively. On the other
hand, the percentage of those who have wrong
and no answers is nearly identical for the two
groups. It was 32% for those who have studied
translation courses and 32.7% for those who

have not studied translation courses.
Figure (4) Students who have not studied translation
(11 students and 242 answers)

Number Modal Primary | Lexical Summatio | Percentag
of auxiliarie | auxiliarie | auxiliarie | n e

the s s s

answers

Correct 41 47 30 118 48.8%
answers

Acceptabl | 16 22 7 45 18.6%
e answers

Wrong 19 27 29 75 31%
answers

No 1 3 0 4 1.7%
answers

Figure (5): Students who have studied translation (29
students and 638 answers)

Number Modal Primary Lexical Summatio | Percentag
of auxiliari auxiliari auxiliari n e
the es es es
answers
Correct 95 117 86 298 46.7%
answers
Acceptabl | 38 72 25 135 21.2%
e answers
Wrong 64 61 57 182 28.5%
answers
No 6 11 6 23 3.6%
answers

Discussion

The present study aims at investigating
students' problems in translating English
declarative sentences structured with auxiliary
verbs into Arabic. Initially, the students were
tested to translate twenty statements. Then, the
translations were analyzed to be either correct,
acceptable but not completely correct, wrong
or not translated. Another aim is to identify the
relationship between students' translations and
the translation courses they have studied at the
faculty.
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their translation of auxiliary be without
translating.

In translating the auxiliary verb have as
an auxiliary verb, the students who have not
studied translation introduced 13.6% of correct
translations. In addition to that, they had 38.6%
of acceptable translations and 47.7% of wrong
translations. On the other hand, the students
who have studied translation had 20.7% correct
translations. Also, 53.4% of their translations
of the auxiliary verb have were acceptable,
25% of their translations were wrong
translations and there were only one sentence
left without translation by them representing
0.9% of the total number of sentences with the
auxiliary verb have.

Findings of lexical verbs

In the translation test, there are two
sentences containing the verb to be as a main
verb. 72.7% of these sentences were translated
correctly by the students who have not studied
translation. Furthermore, they did not have
acceptable translations or sentences which
were not translated. In contrast, the correct
translation of the verb to be as a main verb
introduced by the students who have studied
translation represents 74.1%. They have 12%
of acceptable translations and 13.8% of wrong
translations. There were no sentences including
the verb to be as a main left without translation.

Besides, the researchers designed five
sentences in the test that contain have as a
lexical verb. The students who have not studied
translation had 31.8% of their translations of
the verb to have as a main verb correct, 15.9%
acceptable translations and 52.3% wrong
translations. On the other hand, the students
who have studied translation introduced 37.1%
of correct translations of the lexical verb to
have, 15.5% of acceptable translations and
42.2% of wrong translations. Finally, 5.2% of
the sentences with the lexical verb have are left
without translation by them.

Regarding the researcher’'s second
research question, the results revealed that
translation execution of students were not
affected by translation courses as it can be seen
in figure (4) and (5). The total percentage of the
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probability. 45% of the students omitted can
from their translations which is unacceptable.

Moreover, the modal verb should can
convey different meanings in different texts
(Harbi, 2012). At the current study, the modal
auxiliary should in the sentence ‘He should
stop smoking’ can be transferred to a variety of
meanings. Only 4 students translated it into
ale" " s which is correct. 33 of the students
(82.5%) translated ‘should’ to <> or 1Y which
can be acceptable but not completely correct
translations. However, 3 students transferred
the meaning of should to obligation (with the
meaning of must) by translating it into o<
ol u=sisdl which cannot be acceptable here.
These result are in accordance with Nawwaf's
(2016) results which revealed that most of his
participants translated the model verb ‘should’
into obligation instead of advice.

However, the translation of modal
auxiliary will indicating future time in the
sentence ‘She will be a good doctor’ does not
represent a problem for the participants. 90%
of the students translated it correctly because
there are equivalents in Arabic represent nearly
exactly the same sense of English modal will
denoting future time; they are particles—
and<s s, The other 38 students translated will
be correctly to versions such as ,zuaiv (sSiw
0S8 o and. ol <o s, Comparing the current
results to Al Ghussain (2003)'s study, it is
found that 85.7% of the translations of
auxiliary verb will of his participants were
correct. This may confirm the idea that the
model verbs, which have the same equivalents
into Arabic and English, are less problematic.

In the current study, most students'
translations are correct and acceptable
translations of the verb to be (74.5%). There
are 19% of the translations wrong translations
and only 6.5% of the sentences with verbs to be
lifted without translation. Similar to Al
Ghussain's findings, the target study reveals
that the verb to be as an auxiliary verb does not
confirm a big problem for Arab students.

Students in Al Ghussain's sample have
problems with auxiliary verb to be in the forms
of present continuous and in passive form. The
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Decidedly, context is important to
determine the intentional meanings of English
modal auxiliaries. Meanings of modal verbs
differ from one text to another text. This feature
makes it hard for non-native speakers of
English to achieve the intended meaning.
Consequently, the test conducted in the current
study includes some sentences with modal
auxiliaries to examine types of students’
problems in the translation of modal verbs. It is
found that 65.4% of the participants’
translations of models are correct and
acceptable whereas 31.7% are wrong
translations and 2.9% of sentences are not
translated. Students’ wrong translations of
modals found are either wrong equivalents or
omitting them from translation. These results
are similar to Al Ghussain's (2003) study
which revealed that most Arab students are
expected to confuse the intended meanings of
modal auxiliaries, especially those which
indicate different meanings in different
contexts; such as, must and should. He also
finds most Arab students ignore the translation
of auxiliaries, which is not acceptable because
of their importance of meaning.

On the contrary, the modal verb must in
the sentence ‘We must follow Islamic rules’
does not represent a problem in translation.
87% of students translated the previous
sentence correctly into &ii o/ Lide ciay There
are only 5 students who translated ‘must’
incorrectly (12.5%). The students’
interpretations of meanings of modal verbs
may be constructed on the supposition that
students usually translate modal verbs into the
meanings which are more common. That is,
because the model ‘must” has one
interpretation in Arabic which is (o) «3). So,
most of the participants translated it correctly.

In the sentence ‘Reading can improve
man’s personality’, the modal auxiliary can is
translated to <<« indicating probability not
obligation. There are only 37.5% of correct
translations with the verb (S« 7 students
(17.5%) translated it to ‘akie” which is the
wrong translation of can in this context,
because ‘akiw’  indicates ability not

154 SUJH Journal: Vol.13. 2. December 2023, Sirte University



Investigating EFL Libyan students...

mentioning the doer of the action in Arabic;
such as (kifhy s jligd bl ay/an |l sall Cran,
These translations are acceptable forms in
modern Arabic, but they are weak in traditional
Arabic grammar. Maybe for that reason, there
are 5 students (12.5%) translated the sentence
to the active voice such as il s lsf au
| illi soll 4a s/ without the translation of verb to
be. This translation is considered correct, too.
There are 7 students acceptably translated the
sentence to quasi passive using the particle ~/
such as i g bigl by | jpllisel) aw) A
Otherwise, there are 6 students whose
translation was drawn into 4ebu; 1l sall cuils
using an equivalence of the verb to be. This
translation is not acceptable, of course, because
the form is not understood. 3 students did not
translate the sentence.

In addition, the sentence Chocolate is
loved by everyone is translated correctly by 37
students (92.5%) to medio-passive form, for
example one translation is (w 4sae DY o8 sl
"uasd JS " L4 There are three students who
translated the sentence to (sS LY eSedl
i S8 bl gy ) dune/d sne This translation is
not acceptable, of course, because the verb to
be in the present simple cannot be translated
literally. Similarly, Al Ghussain (2003)
claims that the auxiliary verb to be in the
passive voice does not illustrate enormous
problems in translation except 3.4%.

Verb to Have is provided in four
sentences of the test as an auxiliary verb. In
translating the verb to have as an auxiliary
verb, have structures perfect tenses and has
only a functional meaning in that case. Thus,
have as an auxiliary verb cannot be translated
separately as a lexical word. In the current
study, the percentage of the correct and
acceptable translations of have as an auxiliary
verb introduced by all students was 68.13%,
whereas the wrong translations were with
percentage 31.3%. In comparison with
Kechoud's (2010) results in her study in
translating have as an auxiliary verb, she found
that 62.8% of the translations were correct and
accept, whereas 34.2% of the translations were
wrong.
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students do not have problems with past
progressive. The test includes one sentence
with the auxiliary verb to be in the past
progressive tense: The children were watching
TV when the telephone rang. 80% of
translations are correct with the equivalence of
the verb to be (such as, 4kl o saliy JukY) <),
There are only 20% wrong translations. The
students do not have problems with the past
progressive because the verb to be is translated
literally to oS (kana).

Investigating the translation of the verb
to be in present progressive, the researchers
found 62.5% of the students' translations are
correct and acceptable. 26.25% of translations
are wrong, and 11.25% left without translating.
Indeed, the test includes two sentences with the
auxiliary be in present progressive tense. One
sentence is ‘The man who is standing there is
my father’. This sentence is translated correctly
into o s/ i s A Ja ) by 70%
students and acceptable to & <llia el gl Ja )l
< by 20% of the students. Nevertheless, the
second translation is weak in Arabic. Similarly,
71.4% of Al Ghussain's sample students
translated the present progressive correctly.

In contrast, the other sentence
(Investment is calling for different status of
society to save money) cause difficulty for most
of the students. In particular, 9 students ignored
to translate it (22.5%) and there were 42.5%
wrong translations considering the verb to be a
main verb in the sentence not an auxiliary verb,
such as geiael/ sy jlalinY) | saiaall alS) jlaiiny]
and geiaed Yl Jais ldivy], There are only
35% correct translations, such as _leiiny/ s
I/ Wrong translations may be because the
students are unacquainted with vocabulary
investing.

The passive voice is preferred to be
translated to passive in the Arabic language to
keep the stylistic features of the source text
(Ghazala, 1995, p. 248). The test of translation
in this study includes different statements in the
passive form. The sentence The Mona Liza was
drawn by Leonardo da Vinci is translated
correctly by 60% of students. 47.5% of the
correct translations are in the passive form with
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In translating be as a main verb, nearly
all students were aware of omitting oS5 050
The percentage of the correct and acceptable
translations is 88.8%, whereas the percentage
of the wrong translations is 11.3%. That is 38
out of 40 students translated the sentence She
is clever correctly into 455 4,

Have as a main verb is provided in four
sentences in the test and the percentage of
correct and acceptable translations introduced
by the students is 51.3%, whereas the
percentage of the wrong translations is 45%.
Have as a lexical verb in the sentences stands
alone and structures present/ past tenses. In this
case, have should not be translated always into
(sie/ellsl These translations are only some
cases of its various meanings, and the students
must be careful at translating it. For instance,
the correct translation of the sentence Have a
good summer is —iua piciv/ jrics Ciun &l iail

.2, 25 students translated it correctly in that
form. 13 students translated have wrongly into
clias, sxie ¢lli. Another example is the
sentence They have tablets on time. Only five
students translated it correctly by (530 s/ 5L
31 sl <idgll 4 sl students translated it
wrongly into.c=/éf gl /agidf as OF cigis asaic,
Four students avoided answering it because
they may be unfamiliar with term tablets in this
context.

Regarding the second research question,
the results surprisingly revealed that the results
of the students who studied translation courses
are not different from the results of thos who
have not studied translation courses. That is,
the performance is not affected by the courses
which they have studied. These findings may
suggest that the participants may have
difficulties with curriculum which are taught to
them.

Conclusion

This research is conducted to
investigate the areas of difficulties in
translating English  auxiliary  verbs in
declarative sentences to Arabic. Students are
examined through a translation test to know
their ability or inability to transfer the meaning
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To illustrate more, there are some
explanations to some sentences. For example,
the correct translation of the sentence Fatima
and Aisha have moved into a new house is -4/
s e ) Ldiile 5 4abldi culiii Only one student
out of 40 translated it correctly into that way by
using the particle 22+ the past form of the verb .
29 students translated it by the use of the past
tense in Arabic ....» 4ebli ulii/ which is
considered acceptable translation in this
context. Ten students translated it wrongly by
using the present tense and wrong Subject-
Verb order in Arabic (skii 4dile y 4abliand
| _pliti/ Lile 4 4abald /. ésilwhich is not appropriate
in Arabic. Besides, the sentence | have known
about the exam for weeks is translated correctly
by six students only using the past simple tense
in Arabic aubul e gaie¥) el cudde /id e, 14
students translated it by using the particle s+
the past form of the verb <wle adl /&d e &) | In
addition, about half of the participants (20
students) translated it wrongly by translating
have as a lexical verb e 4osles (saic/ s U]
Moreover, the previous sentence is translated
wrongly when the participants made shifts
from the present perfect simple into the past
progressive tense as an equivalent in Arabic. In
other words, they use the structure g Jbadi+\S
: (Cel @S fale) @Sy, which is considered a
wrong translation because that structure is the
suitable equivalent of the past progressive to
show continuously in the past.

As same as Ouided (2009) and Kechoud
(2010) studies, the discussion of the students'
translations of have as an auxiliary verb shows
the students' lack of different uses of the
structure (verb to have+ the past participle
form of the verb). Therefore, it is mostly
translated into other tense equivalents (e.g.
g JbadHS) or literally e.g. Y/ sxie which are
completely wrong translations. Moreover, the
current findings are similar to the findings of
Nakhall (2010) and Kechoud (2010) which
revealed that most of their participants faced
problems in translating sentences which
contained verb to be and verb to have as
auxiliary verbs.
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the current study dealt with only ten common
modal auxiliaries besides be and have in
declarative statements, so this study will
suggest opening studies using other modal
auxiliaries and other types of sentences.
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would, shall, should, can, could, may, might,
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In addition, the test aims to know if the
students’ performance in the translation
of auxiliary verbs is affected by the translation
courses that the students have already studied
at the faculty or not. The results show that most
students have problems in translating
auxiliaries to Arabic such as wrong
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distinctions in meaning conveyed by English
modals. Another reason may be that the
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confused with understanding the intended
meaning of English auxiliaries and translating
them out of context. The test also examined be
and have as main verbs. Students translated
most of them literally into s &l & and

Qe

Surprisingly, it is found that the
percentage of correct and acceptable
translations of the group who have not studied
any translation courses and the percentage of
the other group who have studied one or more
translation courses are approximately the same.
Findings indicate that translation courses do
not affect student’s proficiency in translation
anyway. The results proved that the process of
teaching tenses is recommended to boost
students to pay more attention to context when
translating by teachers. Students, on the other
hand, demand more practice using auxiliary
verbs in their writing and when speaking to
help them guess the intended meanings of
auxiliaries in contexts.

This study may help those who are
specialized in translation to get feedback on
university students’ level in translation.
Furthermore, the study can be added to the
studies of translation to investigate other
grammatical problems of translation. In fact,

157 SUJH Journal: Vol.13. 2. December 2023, Sirte University


about:blank
https://archive.org/download/amz101010.pdf
http://archives.umc.edu.dz/bitstream/handle/123456789/11339/BEN1131.pdf?sequence=1
https://docplayer.net/storage/55/36061593/1586397918/pNfrudVaaDqc5ZAGRL0x2A/36061593.pdf
https://docplayer.net/storage/55/36061593/1586397918/pNfrudVaaDqc5ZAGRL0x2A/36061593.pdf

Investigating EFL Libyan students...

Seham Abohelfaya

(Master thesis). University of Constantine, Algeria.
Retrieved

from https://bu.umc.edu.dz/theses/anglais/SEK1064.p
df

Mohammed, N, and Al-mahjoob,A. (2016). Modals in
English and Arabic Legal texts. Farahidy Arts Journal.
27, 1-27.

Mustaph, B. (2014). The Problem of Translating Modal
Verbs from English into Arabic in Legal Texts.
(Unpublished master thesis). University Kasdimerbah
Oargla, Algeria.

Nakhallah, A., M. (2010). Difficulties and problems
facing English language students at QOU in the
translation process from English to Arabic and their
solutions, Journal of Humanities and Social Science.
22 (6), 64-77.

Ouided, S. (2009). Problems in Translating Tenses
from English into Arabic: The present perfect: A case
study. (Unpublished master thesis). Mentouri
University, Algeria. Retrieved
from https://bu.umc.edu.dz/theses/anglais/SEK1064.p
df

Palmer, R. (1988). The English verb. (2" ed). London:
Routledge.

Safi, A. B. (2001). Articles-Lexicalization and
Modalization of Prepositions in English-Arabic
Translation. International Journal of Arabic-English
Studies. 2, (1&2).

Swan, M. (2005). Practical English usage. (3" ed).New
Yourk: Oxford University Press.

158 SUJH Journal: Vol.13. 2. December 2023, Sirte University


https://bu.umc.edu.dz/theses/anglais/SEK1064.pdf
https://bu.umc.edu.dz/theses/anglais/SEK1064.pdf
https://bu.umc.edu.dz/theses/anglais/SEK1064.pdf
https://bu.umc.edu.dz/theses/anglais/SEK1064.pdf

